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Course name: How do we know?
Course number:
Lecturer: Prof. Michael Weinstock [micwein@bqu.ac.il]
Details: Semester-long course, 2 course credits, BA level

Goals:

The course concerns personal epistemology: how people understand the nature of knowledge and how
knowledge is created and justified. Such understanding may influence how people reason and learn. The course
will examine children's Theory of Mind, different perspectives on folk epistemology, domain epistemologies,
and implications of folk epistemologies on ways of reasoning, evaluating knowledge claims, and constructing
arguments. Topics will include Theory of Mind, epistemological development, the assessment of
epistemological understanding, expertise, and the nature of knowledge in school disciplines and everyday
contexts.

There will be two field assignments: The first will examine Theory of Mind among children and the
second will check epistemic thinking among children, adolescents, or adults. In each assignment students will
present tasks to two participants. They will analyze the responses according to the relevant theories. Grades
will depend on how well students use the theory and to analyze the participants’ responses, and on how well
they provide evidence from the performance of the tasks as evidence for or against the theories.

Teaching in the course will be a combination of lecture, whole class discussion, and small group
discussions. Note that there may be changes in the mode of instruction depending on the situation with corona
at that time and subject to decisions of the government, the university and the discretion of the department.

Course Chapters:
1. Epistemology — philosophical perspective
What is knowledge? Different perspectives on the way we gain knowledge, interactions between
conceptions of knowledge and reality, and how different epistemic positions influence how we
explore and understand processes of knowing.
2. Theory of Mind and children’s epistemic development
Research on children's Theory of Mind and developments before and after attainment of
Theory of Mind
3. Children’s development of understanding of inference as a source of knowledge
4. Folk epistemology: Epistemic perspective, epistemic cognition, thinking in knowledge domains
a. Epistemic development through the lifespan
- How is it characterized, and how does epistemic development fit in with theories of
cognitive development?
b. Epistemology and knowledge construction in academic disciplines
- structure, goals, expert status, and disciplinary knowledge
c. Different perspectives on the nature of knowledge and knowing.
- Is basis of epistemological outlook beliefs, theories, cognitive understandings, context?
d. Social epistemology
- Institutional epistemologies, group epistemologies, culture
5. Folk epistemology: Argument and explanation
a. Epistemic thinking: implications for argumentation and understanding of evidence and
evaluation
b. Evaluation of knowledge claims and sources of knowledge




Course requirements:

Components of final grade

Attendance 5 % X _required - optional
quizzes %

assignments 95 %

tests %

trips %

Total 100% -

Note in the situation of Corona:

Mode of instruction in the course - there may be changes in the mode of instruction depending on the
situation of the corona at that time and subject to the decisions of the government, the university and
the discretion of the department.
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